



































Volume 3, Issue 2
November, 2003
Service Learning at CSUMB:
Still “Engaged” After All These Years
One of the more innova­tive aspects of the uni­versity that was birthed over 
eight years ago and that 
would become CSUMB was 
the requirement that all stu­
dents would complete not 
just one, but two service 
learning courses en route to 
graduation. No public uni­
versity in the country had 
ever attempted such a com­
prehensive integration of 













gram at UC 
Santa Cruz 





education about the de­
creasing civic participation of 
today’s youth (Astin, 2000), 
no university had mustered 
the audacity to make build­
ing the knowledge, skills and
By Seth Pollack
attitudes related to multi­
cultural community partici­
pation a core learning out­
come for all students.
Yes, all students. Not just 
those students interested 
in social work or the social 
sciences; but even those 
students interested in 
technology, business, or 
the “hard” sciences. In its 
creation, CSUMB commit­
ted itself to the idea that all 
students would have an 
experience serving their
community, and through 
this experience, “develop 
the social responsibility 
and skills to be community 
builders” (CSUMB Vision 
Statement).
This was a radical experi­
ment, and eight years 
ago, nobody knew if it 
would work. Would stu­
dents revolt against what 
they perceived to be 
“forced volunteerism?” 
Would the community re­
volt as they became inun­
dated by thousands of 
semi-well-intentioned stu­
dents needing to fulfill 
their service hours?





















just prove to be too ex­
pensive -not to mention 
too potentially risky— for 
CSUMB to continue?
The experiment is now 
over eight years old, and 
as you will see from the 
contents of this edition of 
Faculty Focus, service 
learning is flourishing at 
CSUMB. Through the 
hard work and dedicated 
collaboration between 
CSUMB faculty and lead­
ers of many local commu­
nity organizations, CSUMB 
has built one of the pre­
mier service learning 
programs in the country.
(Con’t on page 12)
Service Learning Institute Faculty and Staff. Standing from left to 
right: Cheri Bartimus; Belinda Hieb; Mele Paracuelles. Sitting 
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Developing Leaders for the Service Learning Field
By Tania D. Mitchell (Coordinator of Service Learning Leadership)
cting upon the commitment to 
involve students in the planning, 
development and implementation of 
service learning programs, in 1996 
the Service Learning Institute (SLI) 
developed the University Service Ad­
vocate (USA) Program. The USA Pro­
gram ensured that student voice and 
participation were integrated through­
out CSUMB’s service learning pro­
gram. It also increased SLI’s capacity 
to support and deliver a quality, trans­
formative service learning program.
For seven years, CSUMB students 
with service learning experience and 
a desire to both develop leadership 
skills and support other students in 
their service learning experiences 
turned to the USA Program. Now, 
these students are part of Student 
Leadership in Service Learning or the 
(si)2 Program. The name change re­
flects both a commitment to the val­
ues and work of student leaders in
the facilitation of service learning at 
CSUMB and a new alignment with the 
minor in Service Learning Leadership.
The minor in Service Learning Leader­
ship is the first of its kind in the nation 
and is fundamental to the student lead­
ership program. The program emerged 
from student interest and desire to 
learn more about service, activism, 
and social change. Any interested stu­
dent who seeks to develop founda­
tional knowledge in the design and de­
livery of service learning experiences 
and perspectives in service and social 
justice can pursue the minor. And, the 
(si)2 program has integrated the core 
courses of the minor into its frame­
work.
During their first year in the program, 
Service Learning Student Leaders en­
roll in SL300S: Service Learning Peda­
gogy and Design and SL394S: Service 
and Social Justice. These courses en­
hance the skills and knowledge of the 
student leaders, which they can then 
apply to their roles facilitating service 
learning experiences. To complete the 
minor, students must also take an up­
per division service learning course that 
explores community and social change 
processes and integrate service learn­
ing into their senior capstones, design­
ing and carrying out the experience or 
research collaboratively with a commu­
nity organization.
Service Learning Student Leaders sup­
port the facilitation of service learning 
experiences both in the classroom and 
the community. This semester the pro­
gram has a corps of twenty student 
leaders supporting nine courses, five 
after school programs, four community 
agencies, and two Monterey County 
schools. In these placements, the stu­
dent leaders play key roles in the ser­
vice learning process: co-facilitating 
class discussions, training and super­
vising service learners in their service, 
leading reflection, and providing direct 
service. In addition, the student leaders 
plan and implement six action projects 
each year designed to raise awareness 
on important community issues. This 
semester the student leaders assisted 
in the Proposition 54 Forum, planned a 
service day in Castroville to prepare 
land for a new youth baseball and soc­
cer field, and organized Hunger and 
Homelessness Awareness Week 
(November 16-23).
Of the 97 students who have been or 
are currently participants in the student 
leadership program, 74 have success­
fully matriculated at CSUMB and the 23 
who have not completed are at present 
enrolled in classes and actively pursu­
ing their degrees. This 100% retention 
rate demonstrates the program’s suc­
cess in growing leaders committed to 
social justice and providing these lead­
ers with the support they require to suc­
ceed in college.
The student leadership initiatives of the 
Service Learning Institute continue to 
gain recognition. The integral role of 
Service Learning Student Leaders in 
the service learning process as well as 
the minor in Service Learning Leader­
ship allows our campus to serve as a 
national model for developing leaders 
for the growing service learning field. ♦
The Service Learning Student Leaders of the (sl)2 Program. From Left to Right: (Back Row) 
Angela Biason, Anthony Chavez, Rosalia Lopez, Olivia Weatherbee, Kimberly Char, Michael 
McLain, Alfredo Martinez, Ignacio Pacheco, Alicia Gregory. (Middle Row) Karly Edwards, 
Alma Lidia Velasquez, Erica McSwane-Williams, Julie Prince, Ruth Rodriguez, Christina Luza. 
(Bottom Row) Patricia Lopez, Abigail Williams, Roberto Chavez. Not Pictured: Michael Fer­
nandez, Marlene Crystal Macias.
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Bridging the Digital Divide
A New Library for Castroville and Computers to Mexico
/Is told by Castroville Homework Center Director, Sally Childs to Laura Lee Lienk, 
SL Coordinator for the College of SMART.
In the fall of 1997, an early Tech Tutor from the CST 361 class, David Rhodes, couldn't find a week­
day K-12 school placement that fit 
his busy academic and work sched­
ule. A fallback placement was found 
for him on Saturday mornings at the 
Castroville Library. He was to be­
come the first Tech Tutor in a con­
tinuous chain spanning 13 semes­
ters. This chain of CSUMB helpers, 
through their influence and inspira­
tion, has brought together the com­
munity of Castroville around a 
successful campaign for a new 
library and has been strategic in 
launching a new project to bridge 
the digital divide in rural Michoacan, 
Mexico.
Back in 1997, Sally Childs, Li­
brary Homework Center Coordi­
nator, worked with CST faculty 
member Geri Philley, David and 
several Castroville youth to begin 
restoring two used IBM 486 com­
puters to be given to Castroville 
students so that they could do 
homework at home. Two of 
David's early helpers, Guada­
lupe Melgoza and Cristal 
Montejano, are now first genera­
tion CSUMB students. Guada­
lupe herself is a service learner 
with the Center for the Health As­
sessment of Mothers and Chil­
dren of Salinas, where she is pro­
ducing a bilingual guide of local 
health resources for farmworkers, 
while Cristal is the new homework 
coordinator in the Pajaro Library).
1998 saw a donation of 40 other 
computers, military discards, first to 
the Library's backroom refurbishing 
center and then into the community. 
With this gift, Castroville Commu­
nity Computer Project (CCCP) was
born. The CCCP, whose current 
membership ranges from 10-25 ac­
tive youth, continues to place com­
puters in the homes of Castroville 
families. Since Castroville families 
often span two countries and the 
community has many family ties in 
Tierras Blancas, Michoacan, CCCP 
members wanted to help others to 
also bridge the digital divide. The 
CCP members are now refurbishing 
seven computers for personal deliv­
ery to the tiny Mexican rancheria in 
January. This people-to-people 
project is bringing the Castroville 
youth closer to their homeland while 
also helping to prepare their Mexi­
can relatives for life on the other 
side of the digital divide.
Closer to home, CCCP has been an 
integral part of the community's 
successful campaign to obtain $3.2 
million of State Prop 40 funding for 
Castroville's new library. The state 
funding was guaranteed on October 
28, 2003 and will match the $1.4 
million raised in the community of
Castroville. Using technology skills 
taught by the Tech Tutor Service 
Learners, Adriana Melgoza 
(Guadalupe's younger sister) gave 
a powerpoint presentation before 
the Monterey County Board of Su­
pervisors to gain their endorsement 
for the new library. At the County 
Board of Supervisors and at the 
State Legislature, the dual mes­
sages of the CSUMB Service 
Learning support and the library's 
exceptional services to youth have 
proved to be the winning argument 
for library funding.
Sally Childs credits the Tech Tu­
tors, other service learners serving 
at the Homework Center, and 
CCCP members as role models in­
strumental in helping equip the 
Castroville youth with skills to 
handle many levels of life chal­
lenges. Besides learning tech 
skills, Castroville youth gain 
self confidence, understand the 
necessity of being reliable, 
and, most importantly, learn 
skills to serve each other and 
their community.
ITCD Faculty members, Geri 
Philley, Kevin Cahiil, Carolyn 
Sabin, and now Bobbi Long 
have taught the Tech Tutors 
(CST 361S) class since 1997 
with support from Laura Lee 
Lienk. All have worked with 
Sally Childs and the Homework 
Center and CCCP youth. We look 
forward to continue bridging the 
digital divide, one person at a time. 
We will continue to support the 
Castroville community and the new 
Castroville Library, and to continue 
encouraging the new Castroville- 
Tierras Blancas computer 
connection. ♦
CSUMB tech tutor Salso Ruiz working with Ninth grade 
Castroville student Beatrice Rodriquez at the Castroville 
Library homework center.
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Asking the Important Questions in Museum Studies Service-Learning
An Interview with Lila Staples 
By Annette March
Lila Staples’ Museum Studies Ser­vice Learning Course (VPA 320S) partners with sites in Monterey County 
to lend CSUMB perspectives on the 
curation of art to museums and in turn 
to learn the skills and procedures of 
exhibiting art. “During the first 6 weeks 
of the class, we are on campus examin­
ing how museums serve society, espe­
cially through the politics and ethics of 
interpretation,” Lila explains. “We look 
at who the stakeholders are, who holds 
the power in a museum setting, who 
gets to determine what gets collected, 
presented, and exhibited, and what a 
society deems artistically, culturally and 
historically valuable. We ask, what is 
art as compared to craft and to cultural 
objects? How does removing an artifact 
from its origins alter its meaning?”
During the next 10 
weeks, Lila’s stu­
dents serve at 




ence is very collabo­
rative and involves 
the whole commu­
nity. People at the 
sites always com­
ment about the way 
the CSUMB students 
are prepared and 





the Monterey History and Art Associa­
tion, the Monterey Museum of Art, Ma­
rina Arts Council, the Steinbeck Center, 
Dennis Copeland in the California His­
tory Room at the Monterey Library and 
Neil Hotelling, the archivist for Pebble 
Beach. Deborah Silguero at MHAA is 
the off-site intern coordinator.
On site, students do hands-on work 
with exhibit fabrication, installation, reg­
istration of artifacts, exhibit design, 
computer and archival research, photo 
documenting, and their own resume 
development. “They learn how much 
knowledge-building there is outside the 
classroom. They learn so much—about 
art, about seeing theory put into prac­
tice, about how to conceptualize and 
fabricate exhibits. They see all the 
steps and the decisions that go into 
one exhibit.”
Lila explains that students cannot help 
but experience their own biases and 
perspectives when they are at their 
sites. “They are prepared to experience 
their site through the lens of the political 
and ethical frameworks we have stud­
ied in class. They do a lot of reflective 
writing, write a paper on ethical deci­
sion-making, and write a final reflective 
and critical narrative analyzing their ex­
periences in the field and their percep­
tions of themselves as both museum 
workers and visitors with their own pre­
viously acquired perspectives. So, the 
course assignments and the service­
learning experience inform each other 
in the students’ overall learning in the 
course.”
The service experience provides learn­
ing for both the students and those who 
work at the site. “The students serve 
and learn, and people at the sites see 
how prepared our students are to ask 
“Who is forgotten?” “Who is not repre­
sented?” “How do we exhibit an object 
to honor the intent of the maker?” “How 
does it serve society?” So, the people 
at the sites learn, too.
Lila began teaching this course 3 years 
ago because of her interest and in­
volvement in regional museum studies.
“As I have done 
my own service 
work for the Mon­
terey Museum of 
Art, I got interested 
in the politics and 
power of decision­
making—who gets 
to decide what the 
public comes to 
hold as valuable. 
This experience 
has shaped and 
sharpened my own 
approach to this 
course.” With an 
academic focus on 
California regional 
art of the Central 
Coast, Lila lectures 
at colleges and 
museums up and 
down the California 
coast about Cali­
fornia regional art. 
Lila is also the cur­
rent President of
the Monterey Museum of Art. As well as 
teaching on campus, she is currently 
pursuing a doctorate in Museum Stud­
ies with an emphasis on museums as 
sites of learning. Lila notes, “Amalia 
(Mesa-Bains) has been my mentor, my 
inspiration, and my friend in all of this.”
“I learn along with the students as they 
discover themselves as visitors and 
participants,” Lila says. “I see every 
class meeting as a part of my re­
search—it furthers my own thinking.
One of the things I hold most dear 
about CSUMB is the partnership be­
tween the instructor and the learner.
So, my pedagogy is one of exchange, 
of learning together.”
In her role as the president of the Mon­
terey Museum of Art, Lila has engaged 
the Museum Board in examining them­
selves as service-learners. “They have 
taken off the pearls and rolled up their 
sleeves and every member has become 
actively engaged in furthering the newly 
articulated strategic plan of the Mon­
terey Museum of Arts.” So, Museum 
Studies Service-Learning continues to 
be a presence for change in our 
communities. ♦
“People at the 
sites see how 
prepared our 
students are to 
ask, Who is 
forgotten? 
Who is not 
represented? 




tent of the 
maker? How 
does it serve 
society?”
Deborah Silgaro, Monterey History and Art Association Coordina­
tor for CSUMB museum intern students and service-learning stu­
dent Irene Bray at the Maritime Museum in Monterey.
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Increasing After School Program Capacity Through Service Learning
By Brenda Shinault (Associate Director, SLI)
Do service learners really make a difference in the community? Lo­cal After School Program leaders say 
they do. Ina recent grant proposal to 
the Community Foundation of Monterey 
County, three long-term SLI after school 
partners said that service learners sig­
nificantly increase their capacity to pro­
vide positive role models, enrichment 
programs, and mentoring to local youth.
Over the past three years, service 
learners have facilitated youth pro­
grams in the arts, music, media literacy, 
creative writing, science, drama, com­
puter skills, and team building through 
both lower division CP ULR and upper 
division major-based service learning 
courses. Service learners also provide 
recreational activities and support for 
homework and tutoring centers and are 
often instrumental in helping agencies 
maintain state-mandated staff-student 
ratios.
CSUMB’s After School Action Team
Three years ago, as a result of a multi­
year grant from the Corporation for Na­
tional Service, the SLI organized the 
After School Action Tearn as an experi­
ment to improve the Institute’s ability to 
help improve capacity to serve youth in 
after school programs. The team con­
sists of CSUMB faculty, SL Student 
Leaders, and representatives of After 
School Programs in Monterey County. 
Participation generally includes Com­
munity Partnership for Youth (CPY), the 
Under the Big Top Program, Santa Rita 
Elementary School District, Boys &
Girls Club of Monterey County, Salva­
tion Army Youth Center, YWCA, Re­
cruitment in Science Education (RISE) 
Program, Castroville Free Library, Del 
Monte Manor, Kids’ House and North 
County Recreation and Parks Depart­
ment.
Grant Recently Funded
Recently members of this After School 
Action Team successfully submitted a 
first-time joint proposal to the Commu­
nity Foundation for Monterey County 
and received $17,500 to support after 
school service learning programs. The 
monies will support CSUMB Student 
Leaders to work as liaisons with the
programs, facilitating the work of other 
CSUMB service learners. The grant is 
a testament to the power of university- 
community collaboration and to the im­
portance of the CSUMB After School 
Action Team. The SLI is particularly 
grateful to Donna Ferraro, executive 
director of BGCMC, Shari Hastey ex­
ecutive director of CPY and Francine 
Huck, director of the Salvation Army 
Youth Development Center for support­
ing service learning programs at their 
after school sites.
Making That Difference
During Spring ‘03, SLI placed some 
178 service learners in 21 local After 
School Programs. 63% of those pro­
grams reported a minimum of 80% sat­
isfaction with program activities. Ac­
cording to Donna Ferraro, “None of this 
would be possible without the support 
of Service Learning (SL) Student Lead­
ers... It’s a win-win situation. We’re all at 
capacity, and we need to serve chil­
dren. I’ve had young people come back 
to us and tell us what a difference it 
[service learning] made."
Major-based courses utilizing after 
school programs as service sites 
include: CHHS 310 and 320, CST 361, 
ESSP 384 and 386, HCOM 307, 317, 
339 and 350; Japanese 301, Math 362, 
Bus 303, SBSC 284 and 384, Spanish 
301, TAT 332 and VPA 317. Lower 
division service partnerships with after 
school programs include SL200 and 
SL201 sections on Men’s Issues, 
Women’s Issues, Educational Equity, 
Alisal Community, Seaside Community 
and After School Programs.
The After School Action Tearn has been 
meeting regularly since fall of 2001. 
They participate in training programs to 
clarify a collaborative approach to meet­
ing after school needs and are respon­
sible for the development of new 
courses that are more aligned with the 
needs of After School Programs. After 
school partners actively participate in 
some service learning classes on cam­
pus, and were instrumental in repre­
senting the power of service learning 
during the WASC accreditation process.
♦
Educating Citizens Features CSUMB
By Amy Driscoll
Educating Citizens: Preparing Amer­ica’s Undergraduates for Lives of Moral and Civic Responsibility provides 
a “grand tour” of institutions of higher 
education with rich examples of effective 
programs and approaches. The authors 
Colby, Ehrlich, Beaumont, and 
Stephens describe the educational and 
developmental goals and processes for 
educating students with the needed un­
derstandings, motivations, and skills of 
responsible citizenship.
Chapter 5, “Pedagogical Strategies for 
Educating Citizens,” provides an illustra­
tive snapshot of Gerald Shenk and 
David Takacs’ course on the Social and 
Environmental History of California. The 
snapshot reveals the hard choices be­
tween content and process that David 
and Gerald face in this course and 
elaborates the wide array of strategies 
they must use to support student 
achievement of ULR outcomes.
Our campus is referenced 16 times in 
the book with descriptions of our OBE 
approaches, our Vision statement, our 
campus culture, and our service learn­
ing program.
It’s exciting to read other’s impres­
sions of our university and it’s inspiring 
to read about other institutions and 
varied approaches.
Colby, A. Ehrlich, T., Beaumont, E. & 
Stephens, J. (2003). Educating Citi­
zens: Preparing America’s Under­
graduates for Lives of Moral and Civic 
Responsibility. San Francisco, CA: 
Jossey-Bass Publishers and the Car­
negie Foundation for the Advance­
ment of Teaching.
New and available for loan at TLA, 
Bldg. 10 ♦
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Recent Faculty Scholarship
Maria Zielina (WLC) has been 
awarded a Fulbright for 2003-04.
She will be teaching Africania at the 
University of Warsaw’s new Depart­
ment of Africania. As well as teach­
ing Master and Ph.D. students, she 
will help to develop the new 
Africania department. She will also 
offer conferences about the influ­
ences of Africania in Latin American 
society and culture at Warsaw 
University, Krakow Jegiellonian Uni­
versity, and Poznan University of 
Technology. And, during her stay in 
Poland, she’ll continue to teach her 
CSUMB online course in Children’s 
Literature in Spanish.
Maria’s article “Discovering Yourself 
Though the Other” appears in Lo 
que teniamos que tener: raza y 
revolution, That What We Should 
Have: Race and Revolution In Nico­
las Guillen, published in 2003 by 
University of Pittsburgh Press. Maria 
is among other distinguished 
Africania critics who were invited in 
this publication to analyze the liter­
ary work and subsequent literary 
criticism of Guillen, one of the most 
acclaimed poets of Africania, on the 
occasion his 100th birthday.
Steve Watkins (Library) has pub­
lished a conference paper that 
describes the project he undertook 
during his sabbatical leave last year, 
“Distributed Library: Facilitating In­
ternational Resource Sharing 
through Linked Systems and 
Services.” The article also appears 
in Bridging the Digital Divide: Pro­
ceedings of the 28th Annual 
Conference of the International 
Association of Aquatic and Marine 
Science Libraries and Information 
Centers (IAMSLIC), edited by James 
W. Markham and Andrea L. Duda, 
2003.
Steve was responsible for organizing 
the 29th Annual IAMSLIC Confer­
ence held October 5-9, 2003 in 
Mystic, Connecticut and assumed 
office as President of the Associa­
tion for 2003-2004 during the confer­
ence. Steve also presented as part 
of a panel session entitled "Diving 
into our Digital Future: Defining 
lAMSLIC's Digital Architecture."
Laura Lee Lienk (ESSP) gave the key­
note address, entitled “The Restorative 
Power of Native Grasses” to the Cali­
fornia Native Grass Association in Sea­
side, Ca, on May 9, 2003.
Linda Bynoe (LS) presented her chap­
ter of an upcoming book, Caring for 
Life: Educating for a Culture of Peace 
(edited by Ron Miller and Riane Eisler) 
at the Center for Anti-Oppressive Edu­
cation’s International Conference on 
Teacher Education and Social Justice 
on June 15th, 2003, in San Francisco. 
Her chapter is entitled “Strategies for 
Teaching Caring and Empowerment: 
Drawing from African American, Mexi­
can American, and Native American 
Traditions.”
In May 2003 Pam Baker and Kathlene 
Hanson (Library Faculty) presented a 
workshop entitled "Creating Student- 
Centered Learning: A Constructivist 
Approach to Information Literacy In­
struction" at the Library Orientation Ex­
change National Conference 2003 in 
Madison, Wisconsin. Their workshop 
presented a brief overview of construc­
tivist concepts and techniques and way 
these can be applied to information lit­
eracy instruction. They employed con­
structivist techniques to model the 
workshop content and to involve partici­
pants in building a knowledge base 
around uses of constructivism in the 
classroom.
Kira Corser, in addition to teaching 
and working as Visual Art Consultant 
for the Institute for Human Communica­
tion, Service Learning, and ESSP, for 
the last 6 years has been the Director 
of the Wellness for Children Project. 
This project uses videos and other 
creative tools to help children and fami­
lies cope with stressful situations such 
as illness, divorce, painful medical pro­
cedures, anger and fear. On November 
1 st, five CSUMB departments cospon­
sored "A Fairytale for Wellness: Help­
ing Kids Cope with Pain, Illness, and 
Stress," a video showing and workshop 
in the University Center. Campus 
sponsors include: the CSU Monterey 
Bay's Women's Leadership Council, 
Human Performance and Wellness 
Education Department, Child Develop­
ment Services, Service Learning, and 
the Personal Growth and Counseling 
Center.
Marcia R. Karwas was invited in July 
of 2003 to present a series of in- 
service workshops to the Salinas Ele­
mentary School District on the neuro­
logical foundations of movement and 
learning. She reports, “I wanted many 
of you to know your work is alive and 
well through our Liberal Studies Stu­
dents, and the Teacher Credential 
Programs, traditional, intern, and Cal- 
State Teach. This in-service included 
14 elementary schools: Baldwin, 
Baronda, El Gabilan, Kamman, Lau­
rel wood, Lincoln, Loma Vista, Los 
Padres, Mission Park, Monterey Park, 
Natividad, Roosevelt, Sherwood 
Primary and Upper Sherwood. I 
spoke to over 150 teachers and many 
of the faces were very familiar. When 
I asked all former or current CSUMB 
students to stand during these in­
services, there were over 80 people 
standing! Thanks to all that have ser­
viced Liberal Studies and Teacher 
Education students over the past 8 
years. We are truly making a differ­
ence, and I saw it first hand.”
Pablo Leighton’s (TAT and FYS) 
"GAS", a feature film screenplay was 
selected at the 25th Festival des 3 
Continents “Produire au Sud" (Paris, 
France, December 2003), as one of 
eight projects in the world to compete 
for European co-production. Pablo 
also published "Parodies of the 
Deceived Genre", about new trends in 
American documentary filmmaking, at 
the Chilean Universidad Alberto Hur­
tado's electronic journal 
(www. eacmaqazine. cl).
Lyn Bronson (MPA) spent three 
weeks in Austria and Germany last 
summer researching and conducting 
interviews in German concerning pi­
ano instruction in provincial towns in 
Germany and Austria and its impact 
on the preparation of young musicians 
for study in European universities. The 
results of this research will be pub­
lished in the January 2004 issue of 
The California Music Teacher, an in­
house quarterly publication of the 
Music Teachers' Association of 
California. He also interviewed distin­
guished Austrian pianist, Jorg Demus. 
An article about Demus and his collec­
tion of over 80 restored early keyboard 
instruments, one of the largest private 
collections in Europe, will appear in 
Clavier magazine in April 2004. ♦
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Scholarship of Civic Engagement
By Amy Driscoll
In 1990 Ernest Boyer challenged us with the following statement:“The most important obligation now 
confronting the nations’ colleges and 
universities is to break out of the tired 
old teaching-versus-research de­
bate and define, in more creative 
ways, what it means to be a 
scholar. It’s time to recognize the 
full range of faculty talent and the 
great diversity of functions higher 
education must perform” (p. xii). 
CSUMB has responded to Boyer’s 
challenge with its RTP guidelines 
and encouragement for faculty to 
make connections between the 
varied and distinctive roles of fac­
ulty. One of the distinctive roles 
emerging in colleges and universi­
ties is that of a “public scholar,” a 
scholar much like our faculty col­
leagues featured in this issue who 
collaborate and make significant 
contributions to our community. 
Checkoway (2002) describes how 
“public scholarship” draws on the 
expertise of the discipline, makes con­
nections with audiences beyond the 
campus, and connects a faculty career 
to the community. Our colleagues here 
and on other campuses bring passion, 
commitment, and creativity to those 
connections.
Our service learning courses, our com­
munity partnerships, and many of our 
research projects have the potential for 
the scholarship of civic engagement 
here at CSUMB. Scholarship of en­
gagement makes a difference in com­
munity, much like the work of Shannon 
Edwards and Kevin Cahill featured in 
this issue. Colleagues such as Ruben 
Mendoza and Lila Staples, also fea­
tured in these pages, have responded 
to Boyer’s call to use our academic re­
sources to respond to society’s issues 
and needs, again creating scholarship 
of civic engagement.
The scholarship of civic engagement at 
its best can support the kind of inte­
grated learning we strive to provide for 
our students. It also supports the kind 
of integrated faculty roles that have at­
tracted many of our colleagues to this 
campus. Often, CSUMB faculty strug­
gle to categorize their scholarship into 
the categories of our RTP guidelines, 
because the “conventional boundaries
of academic roles have been 
blurred” (Huber, 2001, pg. 23) here. 
Shannon’s and Ruben’s work crosses 
over the categories of “creation of dis­
covery and integration, application, and 
teaching and learn­
ing." While challeng­
ing faculty choices 
when documenting 
their work, the blur­
ring is intentional if 
our institution is to 
achieve the 
vision and our core 
values.
The scholarship of 
civic engagement 
goes beyond Boyer’s 
scholarship of appli­
cation and enfolds 
service and creation/ 
integration to 
strengthen teaching/ 
learning. It often de­
scribes well the work 
of many CSUMB faculty. This issue of 
Faculty Focus identifies and highlights 
significant cases of faculty’s scholarship 
of engagement and supporting those 
cases is essential to our university’s 
engagement ethos (Driscoll & Sand- 
mann, 2004). “Faculty play a pivotal 
role in the civic engagement of our 
campus, and their contributions must be 
recognized, rewarded, and reconsid­
ered as parts of a broad spectrum of 
scholarship” (Driscoll & Lynton, 1999).
Sources:
Boyer, E.L. (1990). Scholarship Recon­
sidered: Priorities of the Professoriate. 
Princeton, NJ: Carnegie Foundation for 
the Advancement of Teaching.
Checkoway, (2002). Creating the En­
gaged Campus. Presentation at the 
American Association for Higher Educa­
tion Conference on Faculty Roles & Re­
wards, Phoenix, AZ.
Driscoll, A., & Lynton, E. (1999). Making 
Outreach Visible: A Guide to Docu­
menting Professional Service and Out­
reach. Washington DC: American As­
sociation for Higher Education
Driscoll, A. & Sandmann, L. (2004). 
“Roles and Responsibilities of Aca­
demic Administrators: Supporting the
Scholarship of Civic Engagement.” In 
M. Langseth and W. Plater (Eds,).
Public Work and the Academy: An Aca­
demic Administrator’s Guide to Civic 
Engagement and Service Learning. 
Boston, MA: Anker Press, forthcoming.
Huber, M. (2001). “Balancing Acts: De­
signing Careers Around the Scholarship 
of Teaching.” Change, 21-29.
For more information on the scholarship 
of civic engagement, check out materi­
als from TLA, connect with Amy 
Driscoll, or go to website
www.scholarshipofengagement.org ♦
Service Learning Fun Facts
» Each academic year, between 45% 
and 50% of CSUMB students are 
enrolled in service learning courses.
» In 2002-03, 1487 CSUMB 
contributed over 45,000 hours of 
service to 229 local schools, 
governmental agencies and 
non-profit organizations.
» The Community Partner Database 
(http://service.csumb.edu/partners/
partner database.html) contains 
information on 584 organizations 
ready and able to work with CSUMB 
service learning students.
» Each year one graduating student 
in each major receives the Service 
Learning Award, in recognition of 
her/his outstanding commitment to 
service and social justice.
» In the past seven years, 74 students 
have completed CSUMB’s Student 
Leadership in Service Learning (si)2 
Program. 100% of these students 
have earned their degrees!
» Graduates of CSUMB’s Student 
Leadership in Service Learning 
Program are currently working at: 
Monterey County AIDS Project,
CSU Chancellor’s Office of 
Community Service Learning,
! interim, Santa Cruz Needle 
! Exchange, Shelter Outreach Plus,
and the Boys & Girls Club, among 
others.
“Faculty play a 
pivotal role in the 
civic engagement 
of our campus, 
and their contri­




parts of a broad 
spectrum of 
scholarship”
Page 7 FACULTY FOCUS
Serving at the Church Door
An Interview with Ruben Mendoza 
By Annette March
tudents in Ruben Mendoza’s 
SBS 260S/360S Archeology of a 
California Mission service learning 
course are excavating a late 18th 
century wine cellar in front of the 
Carmel Mission Basilica. “Visitors 
come and go all day long, since the 
Old Carmel Mission is the premiere 
mission of California where Father 
Junipero Serra officiated and is bur­
ied,” Ruben explains. “So, students 
are constantly fielding questions 
from the public.” During their excava­
tion work, students also learn archi­
val research methods and do a 
hands-on study of the artifacts they 
find. They learn to excavate soil 
strata and to identify ceramics from 
the period. They keep “wireless jour­
nals,” posted directly to the Internet 
by satellite (a project funded by the 
Wireless Technologies in Education 
grant in spring 2003).
“Students sit in the excavation pit 
with their pocket pc’s, inputting data 
straight to the Internet,” Ruben 
explains. “They also do data entry of 
specimens as they find them. So far, 
a variety of artifacts have been 
recovered, including shell beads, 
Spanish colonial buttons and ceram­
ics dating to the 1700’s, the hilt of a 
Spanish era bayonet and original 
floors and foundations.”
Oral history of the Mission says that 
a staircase existed near the front of 
the Basilica church and that a human 
skeleton and sword from the 1840’s 
was found at that spot in the 1930’s 
by then curator Sir Harry Downie. 
This clue led them to dig in the spot 
in front of the church, and the results 
of a Ground Penetrating Radar sur­
vey funded by the California Mis­
sions Foundation has revealed evi­
dence of a large “anomaly” in the 
Serra Memorial room—consisting of 
straight lines or walls, suggestive of 
the actual location of the wine cellar 
in that spot. They are recovering
evidence of the wine cellar, such as a 
flintknapper’s hand tool. This tool, 
which they think may have been 
used for the production of stone 
tools, was found buried under the 
floor and roof area of the original 
Serra Library where the CSUMB 
crew is now excavating.
“Working around the church and its 
related activities is a major 
learning experience for the 
students,” Ruben says.
“Funerals, weddings, Mari- 
achi bands—they come 
and go, along with the 
many visitors to the Mis­
sion. Students from San 
Jose State, Carmel Valley 
High, and UCLA are also 
working at the site and 
many community members 
from many different back­
grounds volunteer at the 
dig. So students have 
many opportunities to in­
teract with the public. In 
the course, they are trained 
in how to respond to ques­
tions from the public and I feel proud 
of the way they can answer technical 
questions and can talk with many dif­
ferent kinds of people.”
In the course, Ruben explains, “the 
students produce summaries and 
reports during their study and create 
posters illustrating the excavation 
findings. At the end of the course, 
the class hosts an open house at the 
Mission where the public is invited.” 
Artifact displays, flintknapping dem­
onstrations, a poster session featur­
ing reports on both the dig and on an 
on-campus “garbology” project by the 
students of SBS 224S/324S, and 
tours of the excavation areas are 
conducted by the students. “This 
event gives students another oppor­
tunity to interact with people about 
their study and to serve.”
Ruben was contacted one year ago 
by the Curator of the Diocese of Mon­
terey, Sir Richard Joseph Menn, who 
asked Ruben and his students to 
search for the missing Mission wine 
cellar. “The Pastor of the Mission and 
the community has been very suppor­
tive of the project,” Ruben comments. 
“I feel like I am being mentored by Sir 
Richard, who was in turn the student 
of Sir Harry Downie.”
“My eight years of teaching archae­
ology-based service learning experi­
ences has served my career interests 
and scholarship. The rewards are an 
expanded learning experience filled 
with social and scholarly interactions 
and collaborations that far exceed 
expectations borne of past experi­
ence. My understanding of what it 
takes to develop, supervise, and co­
ordinate a community service project 
have in turn grown considerably. At 
the same time, I have seen the lead­
ership skills and scholarly interests of 
my students gel and flower in the 
field. Today, my current and very 
visible work in the early missions of 
California has resulted in my becom­
ing a member of the California Mis­
sions Foundation board of directors, 
the California Mission Directors and 
Curators Conference, and I am called 
upon frequently by colleagues and 
community groups to present my 
ideas in both public and professional 
venues.” ♦
CSUMB students and visitors at the Carmel Mission 
site Open House.
Read Faculty Focus Online 
http://csumb.edu/academic/centers.tla
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Creating Community through Drama
An Interview with Shannon Edwards
In Theater for Teaching SL (TAT 332SL), Shannon Edwards and her students create theatre with Marina 
Del Mar Elementary School children, 
working with the Community Partner­
ship for Youth (CPY), an after school 
program in Monterey countv elemen­
tary schools.
“We go in, twice a week, and introduce 
the children, ages 7-11, to the basic 
concepts of theater, using theater 
games,” Shannon explains. “We ask 
them to use their imaginations. They 
create stories based on what they read 
in class to improvise their own dramas.
“\Ne go to our site two weeks into 
the semester—early compared 
to most other SL classes. I give 
students profiles and demo­
graphics about the community— 
where the children are coming 
from, the background of their 
lives, but what I am really prepar­
ing them for is to be mentors to 
the children. By just playing 
games together in the first half of 
the class, that one-to-one rela­
tionship happens. They learn it 
by doing it, while they are playing 
and having a good time.
“The first half of the class is all 
group work. We do community­
building and trust-building game play­
ing. Both the children and my students 
use their imaginations and their bodies 
and voices. My students learn that they 
can play like kids, and that they are 
creative and imaginative, an ability 
they realize they had lost as adults.
“In the second half of the course, we 
choose stories to dramatize in groups. 
There are 30 service learners and 24 
children, so there is close one-to-one 
mentorship. The children are the stu­
dents’ actors, although the children 
and the service learners work in tan­
dem, as partners. At the end of the se­
mester, when they put on 10 minute 
play performances for children, par­
ents, teachers, and community mem­
bers, a child might play Winnie the 
Pooh and an adult might play Eeoyre.
“Since we partner with CPY, we 
choose to dramatize stories that illus-
By Annette March
trate CPY values, like honesty, truthful­
ness, using your own space, and re­
specting others. Currently we are 
working with stories like The Arkansas 
Bear, which is about passing on the 
dances of life from the older to the 
younger generation. Another one is 
Jocelyn and Rodrigo, a story of a rain­
bow world of different people who 
learn to love each other. All the stories 
are about acceptance of differences.
“The students are the producers, direc­
tors, and designers of sound and cos­
tumes. The Liberal Studies students in 
the class—usually about half—are
learning how to use drama in the 
classroom and everybody gets a well- 
rounded class in dramatic creativity. 
This SL course is a little different from 
most others because I am there at 
every class, teaching the group—or in 
the second half, acting as consultant.
“Students do a lot of reflection in their 
journals, and we reflect together after 
every site class. I take notes during 
the site classes and give them feed­
back together as a group. It’s a highly 
experiential class, and students learn 
on the spot. Recently, one of the 
groups chose Sponge Bob, which has 
a scene of someone making fun of 
someone else. The child actor who 
played the character being made fun of 
took it seriously. Right away, her stu­
dent mentor noticed, called her ser­
vice-learning group aside, and they 
consulted with me. I suggested that 
her mentor needed to go in and stand
beside her as a mirror and then, after­
wards, talk with the child about the 
difference between acting and real life. 
But, after this experience, now this 
group is thinking about changing the 
play altogether.
“Students learn that, with drama, you 
can teach any subject in a kinesthetic 
and interactive way. The children get 
fed with the students’ energy. They 
feel important. My students realize the 
power of one person’s ability to impact 
the life of one child. They also learn to 
produce, write, direct, and to collabo­
rate in making an art form.”
Sheri Hastey, CPY executive 
director, has written that Shan­
non’s students “exemplify the 
true meaning of service learn­
ing and the reciprocity we em­
brace. You truly have had a 
very special influence in their 
lives. You have a profound 
effect.”
Reflecting on her work with the 
school, Shannon says, “At Ma­
rina Del Mar, I like the continu­
ity. I’ve worked with this site 
for 3 semesters, and I get to 
see the children grow and get 
enthused about drama. I get to 
develop relationships with
them over time. They make me feel 
wanted and needed. I have a desire 
to help heal the world and I do that in 
my classrooms. This work helps the 
world heal a little. And I like watching 
my adult students be children again. It 
is healing for them.
“Creating original work with community 
is my academic specialty. I believe 
that drama is a way of making well- 
rounded people who can function in a 
society. Social issues are always em­
bedded in drama. The stories people 
give to the community can make the 
voices of the community heard in the 
here and now. Right now I’m working 
with the ‘Theater on the Edge,’ 
through the Summer Arts Program 
funded by the Chancellor’s office, so 
next summer I’ll be finding out how 
theater can help prisoners and home­
less people to tell their stories. ♦
TAT service learners and Marina Del Mar Elementary School 
students working together on a pi ay.
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Supporting K-12 Service Learning in Monterey County
By Seth Pollack
The Service Learning Institute has en­tered into a three-year partnership with the Monterey County Office of Education 
(MCOE) to support the development of ser­
vice learning programs in K-12 schools 
throughout the county. Funded by 
CalServe, a program of the California De­
partment of Education, the focus of the 
three-year grant is to help school districts 
make the transition from “community ser­
vice requirements” to more curricular-based 
“service learning programs.” Over the past 
decade, school districts such as North Mon­
terey County Unified, Carmel Unified, and 
Salinas Union High School, among others, 
have developed community service gradua­
tion requirements. While these programs 
require students to complete a requisite 
number of community service hours before 
graduation, there has been no curricular or 
academic connection.
Each pilot project has identified a service 
learning program that is responsive to the 
needs of their local community. In year 
two, six additional districts will begin devel­
oping their projects.
Currently CSUMB Service Learning Stu­
dent Leaders (si)2 are working at each of 
the four pilot sites, providing pedagogical 
and logistical support for the teachers at 
the school site. Student Leaders are de­
veloping curriculum materials, identifying 
potential service placements, and providing 
important administrative support to help 
launch these projects. In addition, Dr. 
Patricia Hanson is serving as the overall 
program evaluator.
This is an exciting new program for the Ser­
vice Learning Institute, building on our own 
experience to help K-12 schools make a 
more intentional focus on issues of civic 
engagement and diversity. Given CSUMB’s 
leadership in the service learning in higher 
education, it is hoped that through this pro­
ject, our regional schools will develop high 
quality service learning programs, making 
Monterey County a leader for service learn­
ing K-16! For additional information about 
this project, contact Dr. Seth Pollack, Direc­
tor (seth_pollack@csumb.edu). ♦
MCOE Service Learning Project 
2003-04 Pilot Programs
Carmel High School
Cultural diversity project for 
sophomore class; service 
learning required and linked 
to History and English 
courses.
North Monterey County 
High School
Senior English research pa­
per to include a service 
learning component; focus 
on a relevant community is­
sues.
Lagunita School District 
(K-8)
All grades K-8 will work on 
environmental restoration; 
focus on sustainable native 
plants.
Main Street Middle School 
(Soledad)
6th grade civics project to 
identify and address an 
important community need; 
recommend new policy to 
Soledad City Council.
Race Issues Teaching Coop in Progress
By Annette March
The Race Issues in the Classroom Teaching Cooperative has been meeting this semester to collaboratively 
study theories, specific pedagogies, and 
challenges and successes of teaching 
about race issues in the classroom. The 
racially diverse coop membership repre­
sents 9 departments across campus and 
is facilitated by Stephanie Johnson 
(VPA), Tomas Sandoval (HCom), 
Gerald Shenk (SBS), and Annette 
March (TLA & HCom).
Taking a constructivist approach to the 
focus for the semester, the group began 
by choosing from over 30 topics partici­
pants had suggested, ranging from race 
theory to current California race issues, 
pedagogies and strategies, teaching 
about race to white students, integrating 
race issues into curriculums/disciplines, 
facilitation, faculty of color coalition build­
ing, and cross-cultural approaches.
The 8 specific topics they selected from
the longer list have been the focus for 
each of the sessions: racial terminol­
ogies, personal identities in our social/ 
classroom relations, creating a “safe” 
classroom, incorporating a race curricu­
lum and negotiating resistance, activities 
for the race conscious classroom, race 
caucuses, and creating alliances.
The group has been reading selections 
by Ira Shor, bell hooks, Gloria Anzaldua, 
Michael Omi and Howard Winant and 
others and has been engaging in discus­
sion, analysis of classroom experiences, 
and experimentation with a variety of 
pedagogical approaches. In one ses­
sion, Amalia Mesa-Bains shared 
approaches and strategies for cross- 
cultural teaching, providing us with a 
wealth of “anticipatory tools,” ideas for 
developing diversity resources, and tech­
niques for addressing issues of silence, 
passive-aggressive behavior, and direct 
antagonism.
In another session, outside facilitators 
Elena Featherston and Judy Helfand, 
from Visions, Inc., led the group in 
“Interrupting Whiteness in the Class­
room,” where we further explored the 
issues that surround teaching about race 
from our specific social identities.
Coop members and facilitators are orga­
nizing a resource consultancy among 
themselves so that they can continue, 
after completion of the coop, to offer 
ideas, support, and guidance to each 
other and to colleagues across campus 
in teaching about race issues. Members 
will receive a Professional Development 
Certificate upon completion of the coop, 
useful for RTP.
In the February issue of this newsletter, 
centered on our university core value of 
multiculturalism, Faculty Focus will be 
featuring articles written by some of the 
coop members about their coop experi­
ences or about strategies they are using 
in the classroom. ♦
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Service-Learning Focus on Seaside High Makes a Difference
An Interview with Kevin Cahill 
By Annette March
Two years ago, Kevin Cahill wondered if something different could be tried with the section of 
CST’s Technology Tutors Service 
Learning class CST 316S that was 
being been team-taught and in­
volved 40 different service sites. 
Kevin wanted to focus on one site 
and to offer the resources of the 
whole class to that site to see what 
kinds of differences for a school 
community could be made by using 
this approach to service.
“We explored schools for a good fit,” 
Kevin explains. “Since Seaside was 
the first high school in the area to 
receive digital high school funding, 
and since we had already developed 
a good collaboration with a few key 
members of their faculty, we decided 
this was the school to work with. We 
met with Elena Loomis, the librarian, 
and Pam Miller, a science teacher, 
who are still very involved in the pro­
ject. We learned that the school al­
ready owned 10 l-Book carts, each 
one with wireless capabilities and a 
minimum of 15 l-Books in them.
But, because the network was un­
stable, the carts had been used 
hardly at all. The school did not have 
the skills to implement their signifi­
cant technology investment, and a 
series of vendors had taken advan­
tage of their lack of knowledge and 
experience.
“We met with Seaside to discover 
how the CSUMB tech tutors could 
resolve these problems. We got the 
network stabilized, and by the time 
school started, we were ready to go. 
That first semester we had a tech 
tutor on site from 7:30 am to 3:30 
pm every day. Within 2 or 3 weeks, 
the carts and computer lab were be­
ing used, and then they were 
booked solid for the rest of the year! 
Once that happened, we could focus 
more on the teachers and the stu­
dents using the technology.
“People are definitely the solution to
successful technology integration,” 
Kevin says. “If you take people out, 
it doesn’t work. What makes Sea­
side a success is having tech tutors 
there all the time to give people the 
confidence and security to use the 
technology.”
During a typical day, the tutors may 
work with the yearbook students, an 
English teacher, or students’ career 
planning project. “This semester, 
they are working directly with the 
teachers, since we discovered that 
the teacher is the missing link in get­
ting the technology used fully at the 
school,” Kevin comments. “The tu­
tors go into the classrooms, or ac­
company teachers to the computer 
lab, or bring the carts to the teachers 
in the classrooms.
“Most of the tech tutor students in 
the class are ‘technologists’ who are 
very comfortable with using technol­
ogy. Students learn about the reali­
ties of how computers get imple­
mented in everyday work scenarios 
and see how people use it differently 
from their own easy integration.
They see the user perspective and 
what keeps the technology from be­
ing used well. They can compare 
their own high school experiences to 
Seaside High, an urban school with
more cultural, ethnic and social di­
versity than most of their high 
schools, and they see how this very 
diverse group of people works to­
gether. The theme for this course is 
the digital divide. Most of the stu­
dents at Seaside do not have tech­
nology at home—their only access is 
at school. So, in the course, we try 
to make sense of how technology 
informs and improves the lives of the 
high school students.”
“Seaside High is a dynamic place,” 
Kevin notes. “There is mutual re­
spect and there are some very dedi­
cated teachers. Students come to 
my class with preconceived ideas 
about the Seaside Community and I 
see these notions fly out the window 
when they actually start serving at 
the school.”
The project is now in its third semes­
ter at Seaside High. CST has de­
cided to make a long term commit­
ment to the school, to continue to 
offer resources through the service­
learning tech tutors. Since Kevin 
and CST have found that Seaside 
worked well as a model they could 
apply to other schools, CST has now 
started their second focused service 
school with Cypress Grove Charter 
High School. ♦
CSUMB service-learners Elizabeth Armstrong and Stephen Otero present a tutorial about 
using a mapping software program to Seaside High faculty.
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What Does 9,000 Hours of Service Look Like?
During the 2002-2003 academic year, 19 CSUMB student leaders provided over 9,000 hours of service to support service learning experiences, educate the cam­pus and community about important social issues, and disseminate information about 
service learning across campus. Here is a summary of the student leadership pro­
gram’s efforts last year:
• 3000 dollars raised from CSUMB student contributions for the ‘Meals for
Alisal Families” Program.
• 608 service learning students supported by student leaders in their service learn­
ing experiences.
• 181 Liberal Studies students placed in area schools for service learning.
• 150 K-12 teachers trained in service learning practice.
• 35 service learning presentations delivered to first year students.
• 11 CSUMB classes co-facilitated by student leaders.
• 9 community agencies supported by student leaders.
• 6 different academic programs supported.
• 6 action projects implemented reaching nearly 600 students and 500
community members. ♦
Class Discussion as 
Pedagogy for All Classes
By Amy Driscoll
Discussion As A Way of Teach­ing: Tools and Techniques for Democratic Classrooms by Stephen 
Brookfield and Stephen Preskill is 
an ideal fit for the pedagogical inten­
tions of faculty at CSUMB.
“Discussion is a valuable and inspir­
ing means for revealing the diversity 
of opinion that lies just below the 
surface of almost any complex 
issues” begin the authors. Through­
out the book, they demonstrate that 
discussion and democracy have the 
same root purposes - to nurture 
and promote human growth, to 
increase capacity for learning, and 
to develop appreciation of and sen­
sitivity to the learning of others.
The authors provide ideas for get­
ting started, questions for sustaining 
discussions, creative grouping 
approaches, and the contexts of 
culturally diverse classrooms. They 
also respond to those of you who 
may be saying:
• Discussion takes too much time 
away from all the content 
necessary.
• Discussion is impossible in my 
large lecture class.
• Discussion is fine in the “soft” 
subjects where disagreement 
and divergence are possible, 
but it has no place in “hard” 
subjects like math and science.
Brookfield and Preskill provide ex­
cellent insights about how to bal­
ance the participation of students 
and teachers while “preserving the 
moral, political, and pedagogic in­
tegrity of discussion.”
Brookfield, S.D. & Preskill, S.
(1999). Discussion as a Way of 
Teaching: Tools and Techniques for 
Democratic Classrooms. San Fran­
cisco, CA: Jossey-Bass Publishers
CSUMB has become known nationally as 
a university where civic engagement 
through service learning has been suc­
cessfully implemented as a core compo­
nent of the academic program (Ehrlich, 
2000).
CSUMB is acknowledged as a leader in 
developing a distinctive social justice ap­
proach to service learning, integrating is­
sues of justice, diversity, compassion and 
social responsibility at the heart of its service 
learning pedagogy (O’Grady, 2000; Service 
Learning Institute, 1999).
With the continued growth of the Student 
Leadership in Service Learning (si)2 Program 
(formerly known as the USA Program), and 
the development of the new Minor in Service 
Learning Leadership (the first such program
(Service Learning con’t from page 1) Your Recent Scholarship 
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Faculty Focus invites you to send 
news of your recent scholarship, 
including publications, creative 
activities, pedagogical innovations 
and other scholarly work. 
annettejnarch@csumb. edu
in the country), service learning contin­
ues to plant solid roots in the heart of 
CSUMB’s academic program.
Sources:
Astin, Alexander W and Helen S. Astin 
(2000). Leadership Reconsidered: 
Engaging Higher Education in Social 
Change. Battle Creek, Ml: Kellogg 
Foundation.
Ehrlich, Thomas (ed.) (2000). Civic 
Responsibility and Higher Education. 
American Council on Education, Oryx 
Press.
O’Grady, Carolyn (ed.) (2000). Trans­
forming the Classroom, Transforming 
the World: The Integration of Service 
Learning and Multicultural Education in 
Higher Education, Mahway, NJ: Law­
rence Erlbaum Associates.
Service Learning Institute (1999). 
CSUMB’s Service Learning Prism. 
Monterey, CA: Service Learning 
Institute. ♦
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